


Introduction

A fundamental aspect of the Trinity Academy Newcastle Multi Academy Trusts ethos is to
develop Confident, Competent and Kind Citizens of the Future improving their knowledge,
skills and personal attributes, helping them maintain their own health and safety whilst
preparing them for a range of opportunities, responsibilities and experiences which adult life
may present.

Personal Development Framework

Trinity Academy Newcastle Trust's personal development curriculum is built on four
interconnected pillars that ensure comprehensive, coherent delivery:

1. Knowledge & Skills Development: Delivering statutory RSE and PSHE content through
the Jigsaw framework, adapted for our SEMH context to ensure accessibility and
engagement

2. Experiential Learning: Real-world experiences including Forest School, educational
visits, community engagement, and guest speakers that bring learning to life

3. Student Voice: Democratic participation through Votes for Schools, termly feedback
mechanisms, and opportunities to shape curriculum content

4. Embedded Practice: Personal development integrated across all curriculum areas and
every interaction with learners, ensuring consistent values and expectations

This four-pillar approach ensures that personal development is not confined to discrete
lessons but permeates every aspect of school life. It meets all statutory requirements while
addressing the unique developmental needs of our trauma-affected learners through our
comprehensive trauma-informed approach.

Furthermore, this curriculum recognises the importance of looking at the whole child,
understanding the effect history and experiences have had on their development, whilst
helping them embrace the challenges of creating happy and successful adult lives, gaining
the knowledge they will need to make informed decisions about their wellbeing, health and
relationships, and to build their self-efficacy. It is integrated into our whole Trust approach
through a sequential and all-inclusive system using a range of universal, targeted and external
source interventions, being part of the Trust’'s broader approach to safeguarding and the
welfare of children.

The Trust ethos aims to impact both academic and non-academic outcomes for our learners,
improving their social engagement, resilience and understanding of self-worth.

This policy covers Trinity Academy Newcastle Multi Academy Trust; here on named: ‘The
Trust’ approach to Personal, Social, Health and Economic Education (PSHE) and
Relationships and Sex Education (RSE).

The policy is informed and underpinned by the Trust’s values of being kind, calm and honest
through our comprehensive trauma informed approach.

Trauma-Informed Approach to Personal Development

Many learners entering Trinity Academy have experienced adverse childhood experiences
(ACEs) and developmental trauma. Our personal development curriculum is explicitly
designed to be trauma-sensitive, recognizing that:



e Learners may have heightened stress responses affecting ability to engage with
sensitive content

e Topics relating to families, relationships, bodies, and safety may trigger difficult
emotions

o Many learners have disrupted attachment patterns affecting their trust in adults

o Executive functioning difficulties may impact ability to retain information or regulate
during lessons

e Control and predictability are essential for feelings of safety

Trauma-Informed Principles in PSHE/RSE:
1. Safety

e Predictable routines and clear structure to lessons

¢ Advance warning of particularly sensitive topics

e Safe spaces available if learners become dysregulated

e Ground rules co-created to ensure psychological safety with right to pass without
pressure

2. Trustworthiness & Transparency

e Clear explanations of what will be taught and why
¢ Honest communication about confidentiality limits with consistent responses from all
staff

3. Peer Support & Collaboration

o Emphasis on cooperative learning and positive peer relationships with group activities
building community and belonging

4. Empowerment, Voice & Choice

e Student voice integrated throughout with choice in activities and how to demonstrate
learning

5. Cultural, Historical & Gender Awareness

¢ Inclusive content representing all learners' identities with acknowledgment of systemic
barriers and inequalities

Practical Adaptations:

e Shorter activities with frequent breaks and multi-sensory engagement

e Use of PACE (Playfulness, Acceptance, Curiosity, Empathy) in all interactions

e Co-regulation support available with Zones of Regulation language for expressing
emotional states

¢ Flexible pacing allowing time for processing with immediate access to key emotionally
available adults

o Creative expression options (drawing, music, movement) alongside verbal/written



Content Sensitivity: Topics are approached with recognition that learners may have direct
experience of family breakdown, domestic abuse, bereavement, abuse and neglect, foster
care, or homelessness. Staff avoid assumptions about family circumstances and use inclusive
language (e.g., 'adults who care for you' rather than 'parents’). Close communication between
PSHE teachers and pastoral/therapeutic staff ensures learners receive additional support
when needed, with curriculum pacing adjusted for individual learners where appropriate.

The Trusts personal development curriculum aims to create:

e Successful learners who enjoy learning, making progress and achieving

o Resilient and empathetic learners both within the Trust and in wider society
e Confident individuals who can live safe, healthy and fulfilling lives

e Responsible citizens who make a positive contribution to society

e Strong interpersonal relationships based on healthy values

Learners are also taught explicitly about British Values which are defined as:

Democracy & the rule of law

Individual liberty

Mutual respect

Tolerance of those of different faiths and beliefs.

Parents will be informed about the policy through the school website.

Legislation (Statutory Regulations and Guidelines)

Under the Education Act 2002, all schools must provide a balanced broadly-based curriculum
which:

e Promotes the spiritual, moral, cultural, mental and physical development of pupils at
the school and in society

e Prepares pupils at the school for opportunities, responsibilities and experiences of later
life

The 2006 Education and Inspections Act placed a duty on Governing Bodies to:
¢ Promote the wellbeing of pupils at the school

Revised Department for Education statutory guidance state from September 2020 all schools
must deliver:

e Relationships Education (Primary) and Relationships and Sex Education (Secondary).
e Keeping Children Safe in Education (KCSIE) (2025 version)

Links with other policies
This policy works in conjunction with the following policies:

Anti-Bulling Policy

Relational Behaviour Policy
Relationship Policy

Mental health for student policy



Bullying and harassment policy
Equality and diversity policy
Online staff policy

Peer on peer abuse policy
Safeguarding policy

Young carers policy

Personal development

The Trust uses a biopsychosocial perspective in its approach to personal development of
learners. This holistic approach to understanding a learner’s presentation through attributing
multiple causes rather than just one to the action allows for behaviour to be considered as
interactions of the body, mind, and environment which all affect each other in different ways.

Through this lens, personal development is taught holistically throughout the trust embedded
in all subjects and reinforced through all interactions at part of the belief “Make every moment
matter” as well as through set designated lessons.

Containment

The containment of the environment is key to provide the ideal environment in which positive
personal development can flourish and mitigate against traumatisation. The Trust behavioural
policy is designed to help in maintaining an environment which learner and staff can feel safe
and secure. (See Relational behavioural policy)

Universal offer

The Trust uses an internally developed framework of aspects it considered essential to the
personal development of its students. Through this framework, we holistically offer students
opportunities and experiences which support development in these areas, tracking these
thought a key of embedded aspects designed around each key stage. In turn, this allows for
every opportunity to be monitored and recorded (See Personal development milestones).

The Trust’s universal interventions are based on trauma-informed processes, as outlined in
Appendix (i) (Universal Interventions). These interventions are designed to foster the holistic
development of our learners, with a focus on delivering a high-quality, robust, and well-
informed curriculum. At the heart of this approach is teaching respect for all individuals,
regardless of sex, race, religion, disability, sexual orientation, or gender identity. The Trust is
committed to promoting an inclusive environment that celebrates diversity and actively
challenges prejudice, as further explained below.

The universal offer ensures a whole-school approach, incorporating contributions from
governors, parents and caregivers, staff, and learners. It emphasizes the importance of
consistent, sensitive handling of key topics across all staff. The curriculum covers a wide range
of areas, including relationships, family life, friendships, and emotional well-being. It also
provides age-appropriate education on consent, mental health, managing emotions, and
personal safety, while addressing specific safeguarding concerns such as exploitation,
radicalization, and grooming.



PSHE/RSE lessons

Taught lessons encompass all areas of your learner's personal development, taking into
account the DfE’s 'Relationships Education, Relationships and Sex Education (RSE) Health
Education (updated 2022)', "Teaching Online Safety in School (updated 2023)' and 'Parental
Engagement on Relationships Education (October 2019)" whilst aligning with statutory
Education Act 2002, Equality Act 2010, and Keeping Children Safe in Education 2025
guidance. Furthermore, these sessions encompass psychoeducation around mental health,
emotional management and literacy, interpersonal relationships and pro social development,
whilst educating learner directly about risks, such as online safety, exploitation, bullying, and
peer abuse.

PSHE/RSE sessions are delivered by teachers in weekly timetabled lessons. This will include
the statutory subject required while encompassing wider aspects of psychoeducation and
emerging social themes.

Curriculum Framework: Jigsaw PSHE Scheme

Trinity Academy uses the Jigsaw PSHE scheme as a flexible framework, adapted for our
SEMH context. Jigsaw provides a spiral curriculum structured around six themes ('puzzles’)
that are revisited annually at increasing depth and complexity:

e Being Me in My World (Autumn 1) - Identity, self-worth, rights and responsibilities,
belonging to communities

o Celebrating Difference (Autumn 2) - Diversity, anti-bullying, individuality, respect for
differences

e Dreams & Goals (Spring 1) - Aspirations, resilience, goal-setting, overcoming
obstacles

e Healthy Me (Spring 2) - Physical and emotional health, safety, substance awareness,
healthy choices

e Relationships (Summer 1) - Healthy relationships, families, conflict resolution,
communication

e Changing Me (Summer 2) - Body changes, puberty, transitions, loss, preparing for
change

Each theme is revisited annually at increasing depth and complexity, ensuring developmental
progression. Topics such as emotions, friendship, online safety, and consent are woven
throughout all themes. This spiral approach means that learners build on prior learning while
accommodating new entrants to the Academy at any point.

Jigsaw Adaptations for SEMH Context:

e Shorter, more frequent activities with multi-sensory inputs to maintain engagement

e Visual aids, interactive materials, and concrete examples to support understanding

¢ Flexible pacing allowing staff to extend mindfulness exercises or repeat concepts as
needed

¢ Integration with trauma-informed language and PACE principles throughout delivery

e Links to Zones of Regulation for emotional literacy and self-expression

o Portfolio-based assessment rather than standardised tests, recognising diverse
learning needs

We use the Jigsaw puzzle imagery to help students track progress through the pieces and
celebrate successes in whole-school assemblies and weekly class check-ins. Staff share



successful activities and adaptations across classes to ensure consistency and continuous
improvement.

Additional key information delivered by external speakers and supported by the PSHE/RSE
lead (KS 3 and 4)

Experiential & Outdoor Learning
Trinity Academy recognises that personal development requires authentic, real-world
experiences beyond classroom walls. Our experiential learning programme comprises:

Forest School Programme:
Weekly Forest School sessions provide opportunities for practical life skills development (fire-
lighting, foraging, cooking, first aid, tool use) while building confidence, self-regulation,
teamwork, and risk management. Forest School explicitly supports:
e Self-esteem and independence through mastery of practical skills
Problem-solving and decision-making in naturalistic settings
Community building through collaborative activities such as shelter-building
Sensory regulation and connection to nature
Achievement of EHCP social/emotional targets in outdoor contexts

Research demonstrates that nature-based active learning builds confidence and resilience,
particularly for learners with SEMH needs. Forest School goals are aligned with students'
EHCP social/emotional targets, so each outdoor session provides evidence toward long-term
developmental outcomes.

Educational Visits Programme:
Structured visits throughout the year connect classroom learning to real-world contexts:
e Community centres, places of worship (mosques, churches, gurdwaras) - cultural
awareness, religious literacy, celebrating diversity
o Courtrooms, local council meetings - democracy, citizenship, British Values in action
e Health clinics, nutrition workshops - health education, accessing wellbeing services
o Youth centres, drama groups - relationship skills, creative expression, social
opportunities
o Emergency services, workplace visits - career awareness, community roles,
aspirations

Each visit is cross-referenced against Trinity's Personal Development Framework, identifying
specific developmental areas to target. Staff focus observations on these areas during visits,
and students complete structured reflections using guided questions. Staff members provide
withess statements documenting student engagement and progress. This evidence
contributes to portfolio assessment and EHCP reviews.

Guest Speakers & Community Partnerships:
Termly visits from community partners enrich the curriculum:
o Police/community officers - safety, citizenship, understanding the law
e Health professionals - physical/mental health, healthy relationships, accessing
services
e Former students/positive role models - aspiration, post-16 pathways, achieving goals
o Charity representatives - social action, empathy, community responsibility

Enrichment & Drop-Down Days:

Dedicated enrichment days and drop-down sessions deliver targeted content around key
topics to address cultural or social issues, aligned with awareness weeks (Anti-Bullying Week,
Mental Health Awareness Week, etc.). School assemblies focus on topical issues with partner



organisations. We also encourage student-led projects (charity drives, recycling campaigns,
mini-enterprise) so learners experience responsibility and teamwork.

These experiences illustrate SMSC and British Values in action, providing concrete context
for classroom learning while building learners' confidence, cultural capital, and understanding
of the wider world.

The content of this curriculum is based not only on statutory DfE requirements but
encompasses the emerging needs of the schools within the Trust, derived from themes from
data and self-evaluation of strategic improvements.

Student Voice & Democratic Participation

Trinity Academy prioritizes student voice as essential to personal development. Through
trauma-informed practice, we recognize each learner has unique understanding and
perspective that must inform their education.

Votes for Schools:

Every week, classes participate in Votes for Schools discussions on current affairs (e.g.,
environment, media, rights, equality). This structured programme:

* Builds oracy, critical thinking, and respectful debate skills

* Delivers SMSC and British Values content through contemporary issues

» Enables students to express views safely and democratically

* Provides quantitative data on student perspectives through electronic voting

* Allows comparison with national student opinion, broadening perspectives

Students discuss topics, consider multiple viewpoints, then cast anonymous votes. Results
are analysed as a class to reflect on majority/minority opinions, strengthening understanding
of democracy and diversity of thought. This helps learners develop skills in forming and
articulating opinions while respecting those who disagree.

Curriculum Feedback Mechanisms:
Student voice directly shapes curriculum development:
o End-of-unit surveys identifying successful activities and areas for expansion
o Termly feedback on Jigsaw themes (‘What did you enjoy? What would you like to learn
more about?')
e Student suggestions for future topics and guest speakers
¢ Anonymous exit tickets capturing immediate lesson responses (‘One thing | learned
today...")

Student participation rates in Votes for Schools and feedback completion are tracked as
engagement indicators, informing curriculum adjustments and quality assurance processes.
This ensures the personal development curriculum remains responsive to learners' interests
and needs.

Assessment of Personal Development

Trinity's assessment approach is comprehensive and holistic, recognizing that personal
development cannot be captured through written tests alone. Assessment encompasses four
key areas:

1. Knowledge & Understanding Assessment:
Learners demonstrate understanding through varied activities moving beyond traditional
written work:

¢ Visual representations (posters, diagrams, mind maps)

e Photographic evidence of activities and practical tasks



¢ Oral presentations and class discussions
o Written reflections and creative writing where appropriate
o Group projects and collaborative work demonstrating social skills

Evidence is collected in floor books (whole-class/group learning records) rather than
exclusively individual workbooks, allowing for collective reflection on personal development
themes and reducing pressure on individual learners.

2. Portfolio Evidence:
Each student maintains a personal development portfolio (digital on OneDrive and/or physical)
containing:
e Creative work: drawings, posters, letters to future self
Practical outputs: calm-down plans, goal-setting sheets, relationship maps
Reflective journals and diary entries
Photos/videos of Forest School and experiential activities
Self-assessment checklists and 'l can...' statements
Peer feedback and group project reports
Staff observations and individualized target records

Portfolios include Forest School evidence and cross-reference the Trust's Personal
Development Milestone Framework across key stages. They are shared with parents at
parents' evenings to celebrate each learner's developmental journey.

3. Experiential Learning Evidence:
Real-world learning experiences are documented through:
e Photographic evidence from trips and visits
o Staff witness statements describing student engagement and development
e Student reflection responses to guided questions post-visit
o Cross-referencing against Personal Development Framework domains
¢ Links to EHCP social/emotional targets with evidence of progress
4. Observation & Target Setting:
Staff use observation rubrics to rate developing skills:
¢ Communication and self-expression
e Cooperation and teamwork
¢ Self-management and emotional regulation
e Conflict resolution and problem-solving

Teachers set individualised targets linked to EHCP outcomes and Personal Development
descriptors. Students engage in termly self-reflection: 'l can cope with anger by..." or 'l have
contributed to a group by..." This metacognitive approach supports learners in recognising
their own growth.

Assessment Principles:

o Flexible and creative (role-plays, quizzes, peer-teaching, art)
Strengths-based, celebrating progress from individual starting points
Linked to EHCP targets where applicable
Consistent moderation through shared exemplars across classes
Evidence stored on OneDrive for continuity and accessibility
Reviewed at parent meetings to celebrate development journey

All interactions



A core element of our ethos is to treat every interaction with learners as an opportunity to
promote healthy development while also addressing and guiding them towards more positive
behavioural choices. We focus on fostering self-protection skills and encouraging help-
seeking behaviour, ensuring learners are equipped to report concerns and are confident that
their worries will be taken seriously.

This is conducted using a calm, kind and honest elements of the PACE (Playfulness,
Acceptance, Curiosity and Empathy) approach to allow correction before correction, using
discipline as a restorative, not a punitive measure. (See Mental health for learner’s policy).
This again may be monitored via the use of the personal development milestones.

Guidelines for delivery of

e Any new topic in PSHE/RSE will be introduced taking into account pupils’ prior
knowledge and experiences

e Teachers will establish clear parameters about what is appropriate and inappropriate
in a whole-class setting

¢ No one is forced to take part in a discussion
No one, teacher or learner, will be expected to answer a personal question

o Research shows that attempts to scare or shock young people into making healthy
choices rarely work and often backfire. The learner will be reassured that the maijority
of young people make positive healthy lifestyle choices

o Learners are helped to make connections in PSHE/RSE to help understand and inform
their 'real-life’' experiences.

e Parents/caregivers will be given access to curriculum content and materials on request
and engage proactively regarding sensitive issues are taught.

Safe and Effective Practice:

The trust approach to personal development often draw on pupils’ real-life experiences. A safe
and supportive learning environment will be created by establishing ground rules in each
context for the delivery of subject material. Staff delivering will ensure the pupils, who indicate
they may be at risk, get appropriate support by liaising with the appropriate pastoral team and
adhering to the Trust’'s Child Protection and Safeguarding Policy. Any learners needing
support for their wellbeing and mental health to be referred on for support. The trust ensures
only resources that do not compromise their political impartiality or present contested views in
an unbalanced way are used in a factual and age appropriate way.

Equality of Opportunity:

Classroom practice and pedagogy will take into account pupils’ age, ability, readiness and
cultural background and pupils with SEND and will be adjusted to enable all learners to access
the learning. The Trust uses its personal development curriculum as a way to address diversity
issues and to ensure equality for all by addressing contextual issues identified through our
pastoral management system and wellbeing surveys. Its delivery is designed to comply with
the Equality Act 2010. Provisions within the Equality Act allow the School to take positive
action, where it can be shown that it is proportionate, to deal with particular disadvantages
affecting one group because of protected characteristics.



Quality Assurance & Monitoring

Trinity Academy employs systematic quality assurance to ensure personal development
provision remains responsive, effective, and high-quality.

Mid-Term Reviews:

At the midpoint of each half-term, the PSHE lead (supported by SLT where needed) reviews
personal development delivery across the Academy. This review examines:

o Theme coverage: Are planned topics being delivered as intended?

o Knowledge-based sessions: Number completed, quality of content delivery

e Engagement levels: Student participation, enthusiasm, and responsiveness

o Experiential sessions: Visits/Forest School completed, quality of experiences

o Votes for Schools: Usage frequency, discussion quality, participation rates

o Portfolio/floor book evidence: Quality and progress demonstrated

o Strengths: Successful approaches and activities to celebrate and share

o Areas for development: Topics needing revision, resource needs, support
requirements

Half-Termly Reviews
The PSHE lead submits a formal report to SLT every half-term covering:

e Curriculum coverage and adherence to planning

¢ Quality indicators from learning walks and lesson observations

e Impact data: attendance rates, engagement metrics, behaviour incident trends
e Student voice outcomes: survey highlights, Votes for Schools analytics

e Action points and targeted support needs identified

The SLT review includes monitoring through learning walks using trauma-informed practice
checklists, portfolio and floor book scrutinies, lesson observations assessing content,
differentiation, and safeguarding, and staff confidence and training needs.

Data Collection
Quantitative indicators tracked include:

e Attendance at PSHE lessons and experiential activities

o Votes for Schools participation rates (votes cast, discussions held)

e Behaviour incident counts during PSHE (expected to decrease over time)
e Completion rates of portfolio evidence and student reflections

Qualitative data sources include:

e Student surveys (termly): confidence ratings, enjoyment scales, knowledge checks
e Anonymous exit tickets capturing immediate learning

o Parent feedback via meetings and surveys

e Student portfolio reflections demonstrating depth of understanding



Governance & External Review:

o Governors receive termly PSHE outcomes summary and curriculum updates
¢ Annual review using PSHE Association's subject review framework
e Year-end curriculum review incorporating all PSHE findings

Using Outcomes to Refine Delivery
Monitoring data directly informs curriculum adjustments:

e Topics causing confusion are re-taught using different approaches

¢ Low engagement themes trigger staff planning meetings for improvement

e Successful activities are shared across classes as best practice

e Gaps identified through student surveys are addressed via targeted support
¢ PSHE findings discussed at leadership meetings and with governors

This continuous cycle of review and improvement keeps the personal development curriculum
dynamic, effective, and aligned with SEMH best practice and statutory requirements.

Parents have the right to withdraw their children from those parts of RSE not within the national
curriculum.

Targeted interventions

Targeted intervention have been designed to support learner’'s unique aspects of mental
health as they emerge. A full list of these is available in appendix (ii) (Targeted interventions.
Each has a theoretical basis and approaches to support the learner’s personal development
in areas which may be a concern. One element of these targeted intervention is the group or
individual psychoeducation around emerging need.

Additional key information required by the learner cohort will be facilitated either by drop down
days or group sessions, delivered by either external speakers or internal staff member. These
will be measured using both learners set criteria and specific psychometric testing around the
areas of need being targeted.

The use of this targeted interventions will be recorded on the SEMH and EHCP tracking
document.

Definition of Relationships and Sex Education (RSE)

Relationships and sex education (RSE) is learning about the emotional, social and physical
aspects of growing up, relationships, sex, human sexuality and sexual health. It should equip
children and young people with the information, skills and positive values to have safe, fulfilling
relationships, to enjoy their sexuality and to take responsibility for their sexual health and well-
being.

RSE is an entitlement for all children and young people and must:
o Be accurate and factual, covering a comprehensive range of information about sex,

relationships, the law and sexual health, to make informed choices. In schools this
should be part of compulsory curriculum provision;



o Be inclusive in terms of sex, gender, sexual orientation, disability, ethnicity, culture,
age, religion or belief or other life-experience particularly HIV status and pregnancy;

¢ Include the development of skills to support healthy and safe relationships and ensure
good communication about these issues;

¢ Promote a critical awareness of the different attitudes and views on sex and
relationships within society such as peer norms and those portrayed in the media;

o Provide opportunities for reflection to nurture personal values based on mutual respect
and care;

o Be part of lifelong learning, starting early in childhood and continuing throughout life. It
should reflect the age and level of the learner;

e Ensure children and young people are clearly informed of their rights such as how they
can access confidential advice and health services within the boundaries of
safeguarding;

o Be relevant and meet the needs of children and young people, and actively involve
them as participants, advocates and evaluators in developing good quality provision;

¢ Be delivered by competent and confident educators;

¢ Be provided within a learning environment which is safe for the children, young people
and adults involved and based on the principle that prejudice, discrimination and
bullying are harmful and unacceptable.

KEY stage delivery:

The focus during Primary RSE focuses on the fundamental building blocks and characteristics
of positive relationships, with particular emphasis on friendships, family and relationships with
other children and adults. The sex education content included in the science curriculum for
Key Stage 2 will be taught at the lower site of TAN.

The aim of RSE at Key Stages 3, 4 and 5 is to give pupils the information they need to help
them develop healthy, nurturing relationships of all kinds, not just intimate relationships. It
should enable them to know what a healthy relationship looks like and what makes a good
friend, a good colleague and successful marriage or other types of committed relationship.
It should also cover contraception, developing intimate relationships and resisting pressure
to have sex (and not applying pressure). It should teach what acceptable and unacceptable
behaviour in relationships is. This will help pupils understand the positive effects that good
relationships have on their mental wellbeing, identify when relationships are not right and
understand how such situations can be managed.

RSE is also supported through science lessons. In particular, reproduction in humans (e.g.
the structure and function of the male and female reproductive systems, menstrual cycles,
gametes, fertilisation, gestation, birth and HIV/AIDS).

Working with Parent/Carers

The PSHE/RSE curriculum provides opportunities for parents and carers to work with
the trust to support their children’s personal development. The trust through a range of



methods will supply parents/ carers with information advice and guidance, opportunities
to discuss the content and delivery, to reinforce their development at home and fully
understand their right for withdrawal from aspects of the program.

Parents and carers, will have a right to withdraw their child from some or all parts of the
RSE aspect of until three terms before they turn 16. This can be requested from the
head teacher once the parents/carers have full understanding of the nature and purpose
of the curriculum. This process will be documented by the Trust and record kept
securely.

Three terms before the child turns 16, if the child wishes to receive this education,
arrangements will be made for this.

Staff delivery

The Trust is committed to supporting teachers to ensure they are confident and sensitive
in delivering PSHE/RSE topics. It will continue to support educators to be equipped with
the knowledge and skills necessary to address complex issues with confidence and care.
In addition, the Trust employs an internal quality assurance process to monitor and
evaluate the delivery of the PSHE/RSE curriculum. This process includes learning walks,
book scrutiny, etc. to ensure that the curriculum is being delivered effectively and remains
responsive to the needs of learners. Based on these evaluations, the policy is regularly
reviewed and updated to ensure it continues to meet the highest standards and aligns
with best practices both in personal development and safeguarding in education.

Intended Outcomes & Impact Measurement

The aim of our personal development curriculum is:

Develop the knowledge, skills and attributes they need to manage their lives now and
in the future

Learn to make responsible decisions e.g. about alcohol, drugs, relationships and future
careers

Learn to recognise and manage risk and take increasing responsibility for themselves
and their actions

Understand the importance of wellbeing and how to tackle issues that can affect their
ability to learn

Focus on the importance of building healthy and positive relationships

Develop skills such as teamwork, communication and resilience

Be encouraged to make positive contributions to their families, schools and
communities

Explore differences and learn to value diversity in all its forms

Reflect on their own individual values and attitudes

Identify and articulate feelings and emotions and manage difficult situations positively

Measuring Impact

We evaluate curriculum effectiveness through both qualitative and quantitative measures:

1. Student Progress & Personal Development:
Evidence of growth in confidence, social skills, self-awareness through:

Portfolio reflections showing developing understanding over time
Teacher observations of behaviour in lessons and across the school day



e Achievement of individualised targets (e.g., 'make a new friend,' 'express feelings with
words')

e Pre- and post-unit surveys measuring changes in confidence, knowledge, and
emotional literacy

2. Engagement & Attendance:
Indicators of relevant, engaging curriculum:
e Attendance rates in PSHE lessons and enrichment activities
Participation rates in Votes for Schools (votes cast, discussion involvement)
Completion of portfolio evidence and reflections
Student feedback ratings demonstrating enjoyment and desire to learn more

3. Behaviour & SEMH Metrics:
Effective PSHE correlates with improved behaviour and wellbeing:
e Reduction in behaviour incident logs over time
Decrease in suspensions/exclusions
Fewer pastoral intervention referrals (indicating gained coping skills)
Safe school survey results (students feeling more secure)
Improved attendance rates overall, linked to increased wellbeing

4. Parent & Community Feedback:

External validation of impact:
e Parental surveys/meeting feedback on whether students apply learning at home
o Reports of improved family relationships and communication
¢ Community partner observations during visits/enrichment activities

Impact Timeline:

Short-term (termly): Engagement levels, knowledge acquisition, immediate feedback
Medium-term (annual): Behaviour trends, attendance patterns, achievement of personal
targets

Long-term (Key Stage): Development of resilient, empathetic, responsible citizens prepared
for adult life

All impact data feeds into curriculum refinement through the quality assurance cycle, ensuring
responsive, effective provision that meets the unique needs of our trauma-affected learners
while achieving statutory requirements.

Confidentiality:

Learners will be made aware that some information cannot be held confidentially and will be

informed that, if certain disclosures are made, the information may be disclosed to the
Safeguarding lead.

Signed on behalf of the Board:
/1 ‘-‘%7/

Michael McHugh (Chairperson of the Board)
Date: March 2026




Universal interventions (Appendix i)

At Trinity Academy Newcastle Multi Academy Trust, learners enter into our care with a wider
range of pre-existing social, emotional and mental health conditions. As a proactive approach
to supporting these needs within education, we have developed a whole Trust approach using
the lens of trauma-informed education.

Relational based approach

Relationships are key to supporting our learners in all areas of their personal development.
We find many learners enter into our care with a need for control to feel safe, many having
developed a blocked sense of trust as a result of past experiences. Therefore, it is essential
that learners can develop a sense of trust with staff and have their voices truly heard. Through
the processes of using PACE and empathic listening ( explained below), staff can create a
strong developmental relationship with the learner to act as both an instrument to influence
their actions whilst creating much-needed support networks for them to access around their
mental health.

Playfulness, Acceptance, Curiosity, Empathy (PACE)

The system of PACE is used by all staff within the Trust to facilitate safety and personal
development. It is used to support positive interaction with learners, providing a nonviolent
means of communication to prevent escalation of presenting behaviour, whilst aiding the
learners in healthy verbal expression of need. Each of the four elements works in a different
way to support positive interactions.

Playfulness not only conveys optimism and hope when faced with challenging emotions, but
it also provides context to help learners understand that problems are not experienced in
isolation from the routines and special events of daily living. It uses lightness and laughter,
looking for ways to experience and enhance the positive qualities of their relationships, without
inducing shame around events and actions. This allows the child to experience a bit of
happiness and companionship when feeling overwhelmed with difficult emotions.

Acceptance involves the process of not judging the learner's inner life of thoughts, feelings,
and wishes, helping them feel they are safe to express themselves. Whatever they feel is
validated and used as a base for further discussion to provide staff with a greater
understanding of the lens which the learners see the world through.

Curiosity is also a non-judgmental inquisition into the learner’s inner world. It enables staff to
begin to know the inner life of the child, in turn, helps the learner to develop the reflective
functioning needed to become aware of and be able to express their inner life. It is not intrusive
but rather represents an interest in experiences, perceptions and views of the learner's world.

Empathy for the learners enables them the experience they are not alone in their distress.
This can help them feel understood and listened to, whilst acting to strengthen the connection
within the relationship. The use of empathy is contiguous, helping the learner develop their
own and build skills to connect well with others.

Overall, the use of PACE may, for the first time, help a learner experience the feeling that
someone truly wants to understand them, with no evaluation of it being right or wrong or their
sense of self, their identity or how they have made sense of things is not being questioned.



Affective-reflective dialogue

Once an interpersonal connection is made with a learner, the capacity for affective-reflective
conversation increases. Affective-reflective dialogue is best described as using a therapeutic
conversation with a learner to explore the mixture of emotions presented and aiding reflections
around events connected to this to aid a shift in the perception and narrative. This process
of connection and then correction can allow for staff to have a great influence on the learner’s
development enabling them to still feel an element of control whilst allowing for discipline to
be applied around expectations.

After connecting using PACE, staff stay present with the child and pondered about possible
drivers around the presenting behaviours, using terms such as " | wonder, | imagine, | notice
". This use of non-threatening statements which past comments on why the child is feeling a
certain way can either lead to further discussion or result in insight for the learners.

Co-regulation of affect

The regulation of affect can be a constant challenge for some of our learners. Many learners
need to be supported in their ability around co-regulation before they can independently
regulate their emotions. To support this staff use PACE to initiate calm, kind and honest
interactions as a way to connect emotionally. Once achieved, shared affect can assist in co-
regulation through the modelling of grounding strategies and assist in interactive repair
whenever needed using restorative practices.

Co-created narrative

The relational-based approach allows for opportunities for the co-creation of new meanings to
events and experiences within their learner's life. Through applying new meanings to events
which historically induced shame and anger a new narrative can be created which is coherent
and comprehensive, based on evidence and without gaps and distortions characteristics. This
is only possible via the use of strong interpersonal relationships with key adults to allow for
the sense of trust needed. This reframing and establishing of a new co-created narrative can
overall assist in the formation of a new healthy identity. However, we are aware safety always
precedes exploration and when exploration jeopardises safety, it is discontinued until safety
is re-established.

Emotionally Available adults

One key element of the Trusts approach is the consistence of adults being emotionally
available adults. There may be times when key adults which whom the learners feel safe are
not available. All staff have been trained and supported in being emotionally available.
Through this consistent approach by staff, all staff can be seen as safe. Providing a whole
school, consistent calm and kind approach to improvement in emotional management through
aiding reduced activation of their stress response system supported in learners. It can reduce
the constant rumination about how others are going to act and allow for predictability and
routine to reinforce the feelings of safety.



Classroom organisation

A range of different elements is encompassed into classroom practice to support learners
reduced class sizes allow for greater levels of support to provide to accommodate emerging
needs the learner may have around academic ability and neurodevelopmental, social,
emotional and mental health. Furthermore, these areas are supported universally through a
range of interventions to meet a neurodivergent need which supports all learners. These
include dyslexia-friendly fonts, visual timetables, scaffolding displays, step-by-step breakdown
of tasks, etc. The classroom physical environment is monitored using a trauma-informed lens.
Aspects such as organised spaces and classroom layout have been carefully considered to
prevent emotional triggers and reinforce social engagement.

Zones of regulation (adapted version)

To facilitate the healthy communication of needs, zones of regulation system has recently
been introduced. The version used within the Trust has been adapted for the Zones of
regulation programme and aid learners to express their emotional state to staff, reducing the
need to present internal discomfort via physical expression. Furthermore, this system
supports the learner's understanding of others' emotional distress, allowing for opportunities
for shared empathy and understanding.

Trauma-informed /RSE

As well as covering statutory requirements, the Trust enriches its /RSE curriculum with
psychoeducation, helping the learners understand some of their reactions and feelings. In
turn, this assists in explaining and, in many cases, normalising the learner's thoughts, actions
and feelings, whilst providing new strategies which they can use. These embedded elements
include Dan Siegel, the Hand brain model, the chimp paradox, emotional intelligence and box
breathing, along with many more.



Targeted interventions (Appendix ii)

Trinity Academy Newcastle Multi Academy Trust understands that all learners’ diverse SEMH
and SEND needs cannot be supported fully through universal interventions. With that in mind,
each Academy has the capability to apply a range of different therapeutic interventions. Using
the skills of staff on each site, these interventions can be used to aid in both the reprocessing
of social, emotional and mental health challenges, whilst supporting the symptoms of more
clinical need.

The range of internal targeted interventions for each site will be selected from the following:

Wave 1

e Parenting chats

o Discrete personalist approach for sensory, academic and SEN needs
o Key emotional available adult

e Movement breaks

¢ Mindfulness

e Co regulation time

Wave 2

e Eco based therapeutic experience

e Mentoring

e Forest school

e Therapeutic Boxing

e Sensory integration

o Biblotherapy

e Drawing and talking attachment intervention
o Lego therapy

e Attachment play

e Psychoeducation

Wave 3

e Counselling

Many wave 1 interventions are an extension of universal approaches and provide discrete
targeted support for need. For wave 2 and 3, intervention are more purposefully designed and
are supported via a strong evidence base which has been developed to highlight the
theoretical basis of the approach.

Access to these targeted interventions are available through the Trusts internal referral
process. Either through a staff referral or considered as part of the internal triage system,
learners are recognised as needing additional support. From this referral, a formulation of
need can be developed to consider the best course of action needed, allowing a range of
external and internal interventions can be put into place.

Each internal intervention will have set areas to target, along with suggested duration and
impact measure for clear evaluation of the learner progress.



